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BlIRI~BARBECcET—I>— NIBELREL, [ JADOBFRET—TI3 — NORRE
BEERUTVWEY, RUTIMREESORETAMICEZET—I LS,

B1RB xoOMW(BE1~5)ICDVNT, ZM[1]~[5] CANBDICEEEYREDE,
ZTNZTIVEIRE O~@ OFh5 1 DEVIRE0N,

1 More often than [1] , it rains heavily in winter.

@ other @ the other ® not @ neither

2 Luckily, they were ableto [2] on the decision before the deadline.

@ agree @ see ® do @ make

B3 Thered warningsign [3] a fire has started somewhere.

@ locates @ regulates ® originates @ indicates

4 Ifitwerenot [4] the rain, we would be on the beach in the sun.

@ for @ with ® as @ since

5 It’s clear there are [5] more aircraft than expected.

® a lot of @ many ® much @ numerous



(2024 —HITAESRE « LRIESH 5-16)

EB2R xoBMW(E1~5)CDVT, 5X5NEAARABORBCRBLDIC, TNEN
BIREE O~06 DBEAEZFRICANT, REEIBRNERRIEREIV, =20, ZR[6]~
[15] (CABEDDHEBZIREWN, 1B, XHBICBEOENXFECLTHDET,

Bl 7S—-ARMIRCEDZD CT—EDRER T,

The alarm sounded [6] [7] nights.

@® many @ regular ® at @ over ® intervals

M2 FBAFNENOZDOT, BIFES—EHELIZNTT,

[8] [9] , I would love to try again.

® were @ given ® the conditions @ poor ® that

B3 IRENROREETHHIEN DI,

[10] [11]

@ none of @ took ® she @ worked ® the medicine

M4 SEREIEMVEREOTZIBZDITTINE.

Tonight he [12] [13] yesterday.

@ shared @ had ® cooked @ the dinner ® he

B5 FHZEROBEUZOEROEWTERMNDT.

It wasn’t due [14] [15] the reservation.

@ we @ the rain @ to @ that ® canceled
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BT3B xOMW(E1~5)CDLNT, ZM[16]~[20] CANBDICREENLREDS,
ZNZNERBE O~@ OFHS 1 DBEG/REUN,

Bl1  A: How do you find your new job?
B: [16]
A: I see. That must be boring.

B: Yeah. Hopefully, it gets more interesting soon.

@ It’s quite repetitive at the moment.
@ 1 used a job search company.

® It took a long time to get.

@ 1It’s still quite exciting.

&2 I have so many things to do. I’'m not sure I can finish them.
[17]

Thank you. That would be helpful.

@ » 2 2

OK. So, what would you like me to do first?

@ Good luck. I hope you manage to do it all.
@ Can I offer my assistance at all?
® Sorry, I wish I could help you.

@ If only I were able to do something for you.

k3 : That looks like a rare species of squirrel.
[18]

Oh, really? I thought it looked different to the others.

@ » @ 2

No. They are extremely common.

® Yeah, I think you are right.
@ You know a lot about squirrels!
® Those ones aren’t so unique.

@ They are seldom seen at all.



&4

&5

@ » @ >

@ » @ 2

Did that company buy the machine from us?
No, they didn’t. I wonder why?
[19]

I agree. Perhaps they had an alternative.

@ There were no others available.

@ Maybe they sold it the other day.

® They might have been satisfied with our offer.

@ They must have had something else in mind.

I think we are lost!
Wait. Is that a sign at the end of the street?
[20]

Really? Can you tell me what it says?

@ Yeah, I can make it out clearly.

(2024 —HIAEFE - (REETE 7-16)

@ Yes. It’s an old sign but there’s nothing written on it!

® I have been able to see a sign previously.

@ 1 don’t think that’s a sign. It looks like a tree.
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FAR xoEXEFEAT, ZHR[21]~[30] CANBOCESENLREDE, TNTNEOERE
DO~@ OFHS 1 DBUIREL, 2B, *OfFWEEAIIC(E, SSKRITSERSBDET,

Researchers who are non-native English speakers spend more time and money than
native speakers in contributing to the global scientific community [ 21 ] the language
is commonly used, a group of international scientists said. Their survey of 908 environmental
scientists of eight nationalities revealed greater costs for non-native speakers in reading and
writing English papers*, and they even chose not to attend international conferences held in
English, according to research [ 22 ] on July 18, 2023, in PLOS Biology*.

The study conducted online in 2021 sought to compare and quantify * the effort made
by researchers from Bangladesh, Bolivia, Britain, Japan, Nepal, Nigeria, Spain and Ukraine,
with varied English proficiency and income levels. “The results displayed remarkable
disadvantages for non-native English speakers in conducting all scientific activities surveyed,”
the group said, noting its [ 23 ] impact, especially on researchers early in their
careers.

Those with low English proficiency who published only one English-language paper
devoted a median* of 90.8% more time reading scientific papers [ 24 ] native
speakers, their study showed. Besides needing more time to write a paper in English, low-
and moderate-speaking respondents were 2.5 or 2.6 times more likely to see their papers
rejected by journals because of poor English than the 14.4% of native speakers. Almost 43%
of researchers from non-English speaking countries said they were asked to improve their
English writing while reviewing their papers, or 12.5 times higher than native English
speakers. Apart from late-career researchers with moderate English proficiency, non-native
speakers asked someone to proofread* 75% or more of their submitted papers, in contrast
to native speakers who did so for less than half of [ 25 1.

Income level played some role in attempts to close the language gap. [ 26 ]
researchers from Japan, who had low English proficiency but a high-income level, tended to
pay for professional English editing assistance, those with similar linguistic abilities from
lower-middle-income countries like Nepal had no one to check their papers. The language
barrier is so high that approximately 30% of early career researchers from Japan and high-
income Spain combined often or always abandoned attending English-language conferences.
Of those who did attend, around half [ 27 ] to avoid giving oral presentations.

Conference preparation took more effort, with moderate and low English proficiency
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speakers spending more time preparing and practicing for oral presentations than native
speakers. Non-native researchers often struggle to explain their research, [ 28 ]
those in their early career and of low English proficiency nationalities, with over 65% of them
describing difficulty and lack of confidence. “The scientific community needs to recognize
these types of [ 29 1,” said Tatsuya Amano, who was part of the research team.
The senior lecturer at the University of Queensland in Australia suggested promoting
the use of artificial intelligence for English editing or for journals to offer such services, in line
with* the study’s proposed solutions. He also urged conference organizers to establish an
inclusive environment and provide support for researchers who face difficulties [ 30 ]

English.

[HE8 https://www.japantimes.co.jp/news/2023/07/30/japan/science-health/nonnative-english-speakers-researchers-survey/ éZd D]
202378308 the japan times

GE) paper : FAK®HX PLOS Biology : AHRIZRZEEE (Public Library of Science) hH1T9 33k quantify : #{B{t93

median : FR{E proofread : RIET D in line with : ~&—38ULT
BEIRA%
[21]: © where @ which ® how @ what
[22]: ® modified @ prepared ® started @ released
[23]: @ minor @ unnecessary ® significant @ slight
[24]: @ thanks to @ compared with @ same as @ as to
[25]: @ they @ their ® it @ theirs
[26]: O If @ While ® Therefore @ Also
[27]: @ rejected @ hated ® preferred @ challenged
[28]: @ personally @ precisely ® perfectly @ particularly
[29]: @ burdens @ advantages 3 emergencies @ priorities
[30]: @ by @ at ® with @ as
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SB5MB roZExzEHEs, UTOMW B1~6) ([CHUT, BRARSHEEARSLRE,

Picture it: It’s the night before a big test. You’ve spent hours—hours!—studying, but
you can’t seem to remember everything. Your eyes are heavy, and your brain needs a break.
But if you go to sleep now, how will you ever be ready for the test?

In this scenario, it would be useful to understand how learning [ 8 1. You may
find that endless hours of studying are not the best way to prepare for your test. Instead, a
good night’s rest could be even more important for your success!

{4 A ) It happens in the brain, of course—but what exactly occurs to
make learning happen? And is there anything people can do to make learning easier?

Most experts agree that learning is largely about memory. When a person [ (Vv ]
a new idea or activity, their brain stores the information in a neural pathway. However, that
doesn’t mean that learning is over. Brand new information exists in the brain as part of short-
term memory. (7)That means the brain will not retain the new knowledge unless it
judges it worth keeping.

For new knowledge to be [ 5 1, it must become part of the brain’s long-term
memory. In order for that to happen, the brain has to determine that the information is
important enough to keep. So, for learning—and teaching—the question is, how do we
convince the brain that new information is important?

{ B ) Inlearning, this statement may ring true. The more you practice
a new skill, the more likely you are to learn it. That’s because the act of repetition teaches
your brain that the skill or information is important to you. This makes it more likely for the
new knowledge to become part of your long-term memory.

Another technique for learning is to connect a new idea to background knowledge. When
the brain sees a connection between a new idea and a concept you’ve already learned, it’s
more likely to [ & ] it away in long-term memory. Have you ever had a teacher who
asked you to connect a new idea to your background knowledge? Now you know why!

Activities that involve critical thinking or problem-solving alongside new information can
also help you learn. That’s why solving problems with newly learned math concepts is so
important! When the brain is engaged, it’s more likely to retain the new information or skill.

{ C ) Most people have! In these situations, there are many techniques
that can help. Looking at real-world examples of a new concept can make a big difference.
You can also talk about what you’re trying to learn with a classmate. Thiscango [ H ]

in the learning process.

Another effective technique is to watch another person who’s already an expert in the
new concept. Ask them to model their thinking or process for you. This can help you learn to
look at the new information in a new way that may make it easier to learn.



(2024 —HTAERE « (R 11-16)

A final tip for learning: Instead of cramming for that big test, spread your studying out
across a few days. Study in shorter sessions with rest in between. Remember, learning is like
exercise for your brain. ()RR (XEFEIER U SVWEETY !

[HE8 https://wonderopolis.org/wonder/How-Do-We-Learn tiZ& 0]

https://wonderopolis.org/wonder/How-Do-We-Learn
Wonderopolis® is brought to life by the National Center for Families Learning.

M1 ZEFRIBI~[R])CASZERCEVLREDZ, TNTNTOEBOHFNS 1 DEY, HET
BNIEBRHEICERATERRSV. L, BUEOZEEEIRLVINT &,

store retain work encounter

B2 ZE(A~C) CANBDICREBEVREDZ, TNENT OBIRE (1)~ (3) DFNS
1 D&Y, BETERARSV, L, BUEDZEHERVRN &,

(1) Have you ever heard that practice makes perfect?
(2) Have you ever struggled to learn something new?
(3) Have you ever wondered how people learn?

B3 TRESB(FZ)DOABLLDILIIC, Bl INEUZRERBEZANZEV,
nig, [ 1CEZBHKRUFET,

B4 ZEFR(BICTOBEOHTNSIBZEV, XRICEDIXZTM=ERA=W, 2720, AU
EOZEHRLOANINT &,

long far a in away way run

B5 THRE(A)Z R/ECLRAIL,

M6 AXNDODABTLREESEDZ, TORIRE(1)~(4)DHFNS5 1 DRY, BSTEXLTL),

(1) To remember new things, they need to become part of the brain’s short-term memory.

(2) Doing activities that make you think and solve problems using old information can
also help you learn.

(3) Learning from someone who knows a lot about the new idea can help you learn to
see the new information in a different way that could make it easier to learn.

(4) Don’t study a lot right before a big test. Extend your studying throughout a few days.

Take breaks during longer study times.
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